
Year 3 – Autumn
English – Stories with historical characters/settings

Core Texts Additional Texts

Stone Age 
Boy
Satoshi 
Kitamura

Stone Age to Iron 
Age
Clare Hibbert

Stig of the Dump
Clive King

Dkfindout! Stone 
Age
Klint Janulis

UG
Raymond 
Briggs

Knowledge for the writer
• Include accurate historical detail to create the setting 

(The winter of 1509 was bitterly cold and many poor 
country folk were starving) or let the reader work it out 
(The young prince had just been crowned King Henry VIII 
when a country boy called Tom arrived in London). 

• Use the right kind of old-fashioned language when 
characters speak to one another.

• Description is important for the setting and characters 
but you can add historical detail in different ways to give 
variety:

• Description: The little girl was wearing a long cloak and 
woollen hood.

• Action: He threw his sword to the floor and rushed 
down the stone spiral staircase.

• Dialogue: Wait, I’ll get a candle to light our way.

Grammar Focus
Expressing time, place and cause using:
Conjunctions: when, before, after, while, so, because
Adverbs: then, next, soon
Prepositions: before, after, during, in, because of
Exaggerated language: unbelievable, glorious, etc
Inverted commas
Use a comma after a fronted adverbial phrase, 
prepositional phrase or adverb ending in”-ly”
Verbs: use irregular simple past tense verbs, awake –
awoke, blow – blew
Powerful verbs: synonyms for verbs such as “said” or
“go”
Past perfect: “had” + past participle
Compound sentences: and, but or, so, for, or, yet
Complex sentences: until, although, even if



Progression in Narrative Texts
Listening to and reading a range of stories on page and
screen which provoke different responses:

Creating stories orally, on page and screen, 
that will impact on listeners and readers in a 
range of ways

Year 2  Identify the sequence: opening – something happens – events to sort it out 
– ending; identify temporal connectives and talk about how they are used to 
signal the passing of time; make deductions about why events take place in a 
particular order by looking at characters’ actions and their consequences.
 Begin to understand elements of an author’s style, e.g. books about the 
same character or common themes;
 Understand that we know what characters are like from what they do and 
say as well as their  appearance; make predictions about how they might 
behave; notice that characters can change during the course of the story;
the way that characters speak reflects their personality; the verbs used for 
dialogue tell us how a character is feeling, e.g. sighed, shouted, joked.
 Settings are created using descriptive words and
phrases; particular types of story can have typical
settings – use this experience to predict the events of a story based on the 
setting described in the story
opening.

 Re-tell familiar stories using narrative structure and 
dialogue from the text; include relevant details and 
sustain the listener’s interest; tell own real and
imagined stories; explore characters’ feelings and 
situations using mprovisation; dramatise parts of own or 
familiar stories and perform to class or group.
 Imitate familiar stories by borrowing and adapting 
structures; write complete stories with a sustained, logical 
sequence of events; use past tense and 3rd person 
consistently; include setting; create characters, e.g. by 
adapting ideas about typical story characters; include 
some dialogue; use phrases drawn from story language to 
add interest, (e.g.) she couldn’t believe her eyes.

Year 3  Consolidate understanding of sequential story structure: 
identify common, formal elements in story openings and 
endings and typical features of particular types of story; 
notice common themes, similar key incidents and typical 
phrases or expressions. Note the use of language or music or 
camera angle to set scenes, build tension, create suspense.
 Recognise that authors make decisions about how the plot 
will develop and use different techniques to
provoke readers’ reactions; notice the difference
between 1st and 3rd person accounts; take part in
dramatised readings using different voices for the
narrator and main characters.
 Identify examples of a character telling the story in the 1st 
person; make deductions about characters  feelings, 
behaviour and relationships based on descriptions and their 
actions in the story; identify examples of stereotypical 
characters; make judgements about a character  s actions, 
demonstrating empathy or offering alternative solutions to 
a problem; analyse the way that the main character(s) 
usually talks and look for evidence of the relationship 
between characters based on dialogue.
 Settings are used to create atmosphere; look at
examples of scene changes that move the plot on,
relieve or build up the tension.

 Tell stories based on own experience and 
oral versions of familiar stories; include 
dialogue to set the scene and present 
characters; vary voice and
intonation to create effects and sustain 
interest; sequence events clearly and have a 
definite ending; explore relationships and 
situations through
drama.
 Write complete stories with a full sequence 
of events in narrative order; include a 
dilemma or conflict and resolution; write an 
opening paragraph
and further paragraphs for each stage of the 
story; use either 1st or 3rd person 
consistently; use conventions for written 
dialogue and include some dialogue that 
shows the relationship between two
characters.

Year 4  Develop understanding of story structure: recognise the stages of a story: 
introduction – build-up - climax or conflict – resolution; appreciate that 
chronology does not always run smoothly, (e.g.) some events are
skimmed over, others are told in more depth.
 Develop awareness that the author sets up dilemmas in the story and 
devises a solution. Make judgements about the success of the narrative, 
(e.g.) do you agree with the way that the problem was solved? Understand 
that the author or director creates characters to provoke a response in the 
reader, (e.g.) sympathy, dislike; discuss whether the narrator has a distinctive 
voice in the story.
 Identify the use of figurative and expressive language to build a fuller 
picture of a character; look at the way that key characters respond to a 
dilemma and make deductions about their motives and feelings – discuss 
whether their behaviour was predictable or unexpected; explore the 
relationship between what characters say and what they do – do they always 
reveal what they are thinking?
 Authors can create entire imaginary worlds; look for
evidence of small details that are used to evoke time,
place and mood. Look for evidence of the way that
characters behave in different settings.

 Plan and tell own versions of stories; tell
effectively, e.g. using gestures, repetition,
traditional story openings and endings; explore dilemmas
using drama techniques, (e.g.) improvise alternative 
courses of action for a character. 
 Plan complete stories by identifying stages in the telling: 
introduction – build-up – climax or conflict - resolution; 
use paragraphs to organise and sequence the narrative 
and for more extended
narrative structures; use different ways to
introduce or connect paragraphs, ( e.g.) Some time later…, 
Suddenly…, Inside the castle…; use details to build 
character descriptions and evoke a response;
develop settings using adjectives and figurative language 
to evoke time, place and mood.



Year 3 – Autumn
English - Instructions

Core Texts Additional Texts

The Stone 
Age, by 
Marcia 
Williams

Instructions, 
by Neil 
Gaiman

Skara Brae, 
by Dawn 
Finch

Stone Age to 
Iron Age, by 
Clare Hibbert

The Secrets of 
Stonehenge, 
by Mick 
Manning

Knowledge for the writer
• Use the title to show what the instructions are 

about. (How to look after goldfish.)
• Work out exactly what sequence is needed to 

achieve the planned goal.
• Decide how formal or informal the text will be.
• Present the text clearly. Think about using bullet 

points, numbers or letters to help your reader 
keep track as they work their way through each 
step.

• Keep sentences as short and simple as possible.
• Avoid unnecessary adjectives and adverbs or 

technical words.
• Include a final evaluative statement to wrap up 

the process. 

Grammar Focus
Conjunctions: when, before, after, while, so, because
Adverbs: then, next, soon
Prepositions: before, after, during, in, because of
Specific/technical vocab to add detail
Use a comma after a fronted adverbial phrase
Quantifiers: enough, less, fewer, lots of, none of, 
both, each, every, a few, neither, either, several
Imperative verbs
Compound sentences: and, but or, so, for, or, yet
Complex sentences: until, although, even if



Progression in Instructional Texts

Year 1 • Listen to and follow a single more detailed instruction and a longer series of instructions.
• Think out and give clear single oral instructions.
• Routinely read and follow written classroom labels carrying instructions.
• Read and follow short series of instructions in shared context.
• Contribute to class composition of instructions with teacher scribing.
• Write two consecutive instructions independently

Year 2 • Listen to and follow a series of more complex instructions.
• Give clear oral instructions to members of a group.
• Read and follow simple sets of instructions such as recipes, plans, constructions which 

include diagrams. Analyse some instructional texts and note their function, form and typical 
language features:

• statement of purpose, list of materials or ingredients, sequential steps, direct/imperative 
language 

• use of adjectives and adverbs limited to giving essential information
• emotive/value-laden language not generally used
• As part of a group with the teacher, compose a set of instructions with additional diagrams. 

Write simple instructions independently e.g. getting to school, playing a game

Year 3 • Read and follow instructions.
• Give clear oral instructions to members of a group.
• Read and compare examples of instructional text, evaluating their effectiveness. 

Analyse more complicated
• instructions and identify organisational devices which make them easier to follow, 

e.g. lists, numbered, bulleted points, diagrams with arrows, keys.
• Research a particular area ( e.g. playground games) and work in small groups to 

prepare a set of oral instructions.
• Try out with other children, giving instruction and listening and following theirs. 

Evaluate effectiveness of instructions.
• Write clear written instructions using correct register and devices to aid the reader.

Year 4 • In group work, give clear oral instructions to achieve the completion of a common task. 
Follow oral instructions of

• increased complexity.
• Evaluate sets of instructions (including attempting to follow some of them) for purpose, 

organisation and layout, clarity and usefulness.
• Identify sets of instructions which are for more complex procedures , or are combined with 

other text types (e.g. some recipes).Compare these in terms of audience/purpose and form 
(structure and language features).

• Write a set of instructions (using appropriate form and features) and test them out on other 
people, revise and try them out again.

Year 5

Year 6 • Choose the appropriate form of writing and style to suit a specific purpose and audience 
drawing on knowledge of different non-fiction text types.

• Use the language conventions and grammatical features of the different types of text as 
appropriate.



Year 3 – Autumn
English – Poetry (Calligrams & Kennings)

Core Texts Additional Texts

Word 
Whirls, by 
John Foster 

Knowledge for the writer
• Think about words in different ways. Listen to 

the way they sound and look carefully at their 
letters and shapes on the page or screen.

• Find out more about word meanings by using a 
thesaurus to get ideas.

• Stick to simple shapes that you can recreate by 
typing or writing.

• Get more ideas by exploring font options and 
text effects. The way they make words look will 
help you plan visual poems.

• Remember that some visual poems only work by 
looking at them, not by reading them aloud. 
Others only make sense when you read them 
and hear the sound of the words.

Grammar Focus
Exaggerated language
Personification 
Similes  
Metaphors 
Abstract nouns
Noun phrases
Repetition
Antonyms
Synonyms
Alliteration
Onomatopoeia
Powerful verbs
Specific nouns
Collective nouns

The Works, 
Paul 
Cookson



Progression in Poetry
Reading Poetry:-

 subject matter and theme;
 language use; style
 pattern

Performing Poetry:-

 use of voice;
 presentation

Creating Poetry: -

 original playfulness with
language and ideas;

 detailed recreation of
closely observed experience;

 using different patterns

Year 1  discuss own response and 
what the poem is
about;

 talk about favourite words 
or parts of a poem;

 notice the poems͛ pattern

 perform in unison,
following the
rhythm
and keeping time

 imitate and
invent actions

 invent impossible ideas,
e.g. magical wishes;

 observe details of first hand
experiences using the
senses and describe;

 list words and phrases or use
a repeating pattern or line.

Year 2  talk about own views, the
subject matter and
possible meanings;

 comment on which words have
most effect, noticing
alliteration;

 discuss simple poetry
patterns

 perform individually 
or together; speak 
clearly
and audibly.

 use actions and 
sound effects to add 
to the poems͛ 
meaning

 experiment with alliteration to
create humorous and
surprising
combinations;

 make adventurous word
choices to describe closely
observed experiences;

 create a pattern or shape on
the page; use simple repeating
phrases or lines as models

Year 3  describe the effect a poem has 
and suggest possible 
interpretations;

 discuss the choice of words 
and their impact, noticing how 
the poet creates ͚sound effects͛ 
by using alliteration, rhythm or 
rhyme and creates pictures 
using similes;

 explain the pattern of 
different simple forms

 perform individually
or chorally; vary
volume,
experimenting with
expression and use
pauses for effect

 use actions, voices,
sound effects and
musical patterns to
add to a performance

 invent new similes and
experiment with word
play;

 use powerful nouns,
adjectives and verbs;
experiment with
alliteration;

 write free verse; borrow
or create a repeating
pattern

Year 4  describe poems͛ impact and 
explain own interpretation by 
referring to the poem;

 comment on the use of similes 
and expressive
language to create images, 
sound effects and 
atmosphere;

 vary volume, pace 
and use appropriate 
expression when 
performing

 use actions, sound 
effects, musical 
patterns
and images to 
enhance a poems͛ 
meaning

 use language playfully
to exaggerate or
pretend;

 use similes to build images
and identify clichés in own
writing;

 write free verse; use a
repeating pattern; experiment
with simple
forms

Year 5  discuss poet͛s possible 
viewpoint, explain and justify 
own response and 
interpretation;

 explain the use of unusual or 
surprising language choices and 
effects, such as onomatopoeia 
and metaphor; comment on 
how this influences meaning;

 explore imagery including 
metaphor and
personification;

 compare different forms 
and describe impact

 vary pitch, pace,
volume, expression
and use pauses to
create impact;

 use actions, sound
effects, musical
patterns, images and
dramatic
interpretation

 invent nonsense words and
situations and experiment with
unexpected word
combinations;

 use carefully observed details
and apt images to bring
subject
matter alive; avoid cliché in
own writing;

 write free verse; use or
invent repeating patterns;
attempt
different forms, including
rhyme for humour


